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Curriculum Intent:  

How we aim to meet the range of SEND needs without teaching 

Subject: Computing 

To make ICT lessons inclusive, teachers need to anticipate what barriers to taking part and learning particular 

activities, lesson or a series of lesson may pose for pupils with particular SEND. So, during planning, teachers 

need to consider ways of minimising or reducing those barriers so that all pupils can fully take part and learn. 

In some activities, pupils with SEND will be able to take part in the same way as their peers. In others, some 

modifications or adjustment will need to be made to be inclusive. For some activities, the need to provide a 

‘parallel’ activity for pupils may be appropriate so they can work towards the same lesson objectives as their 

peers, but in a different way - eg using specialist software or equipment to communicate through signs or 

symbols. Occasionally, pupils with SEND will have to work on different activities or towards altered objectives 

from their peers.  

 

The Use of Technology to Train or Rehearse: 

Early technology to support pupils with SEND was often based on a drill and practise approach and there is 

still plenty of this software around, often intended to help pupils gain literacy and numeracy skills. Although 

technology like this has a place, it should only be used when needed. Too often this technology has taken 

centre stage. Before considering using these systems, refer to the Becta Guidance on Individual Learning 

Systems (McFarlane, 1999). 

 

The Use of Technology to Assist Learning: 

This technology removes barriers to communication and interaction and includes switches, text readers and 

speech and communicator devices, such as well-known technology used by Stephen Hawking. Using 

keyboard shortcuts instead of a mouse, or using a foot-controlled mouse, a head-controlled mouse or a 

wireless mouse, enbles all pupils to be involved in creating datatbases or graphic plans. Screen filters may 

help with glare.  

 

The Use of Technology to Enable Learning: 

This technology plans an active role in the learning process, perhaps by asking questions, intervening in an 

activity or presenting interactive scenarios or simulations. It transforms learning rather than simply 

modifying the learning context. An interesting example is Kar2ouche: Social Communication, which allows 

pupils with an autistic spectrum disorder (ASD) to ‘walk their way’ through scenarious involving social 

communicatin in everyday situations. The package contains tools that adults can use to create appropriate 

scenarios.  

 
1. All children have common needs—for example, the need to receive effective teaching. 

2. Some children have specific needs that are shared with a similar group—for example, pupils with a 

hearing impairment need access to a means of audiological support.  

3. All children have individual needs—for example, pupils with a Speech and Language Disorder may 

benefit from pre-teaching of vocabulary and scaffolded talk opportunities. 
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The following strategies are pedagogical approaches that will be used in our subject to support all students, 

but particularly those students with SEND. Strategies have been linked with areas of particular need but are 

not exclusive in supporting students with this area of need. These strategies will be used flexibly in response 

to individual needs and used as the starting point for classroom teaching for all pupils. 

 

The following will be employed alongside and in addition to the needs and strategies: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Opportunity for pupils to choose which 

technology best suits them 
2. Modelling ideas on an IWB – imitating a 

pupil to demonstrate 
3. Accessibility function - supporting pupils 

with text to speech and speech to text 
4. Home learning – support for pupils easily 

found, links added for extra resources 
5. Pre teaching – flipped learning, surveys to 

access pre-knowledge 
6. Assessment – kahoot/ quizzes etc identify 

gaps and areas where support is needed 
7. Consierderation to the level of noise within 

learning environment 

8. Specific vocabulary is clearly defined, 

explained and used regulary  

1. Using TEAMS to record lessons and 

playback / record pupil work to train or 

rehearse 

2. Partnering pupils to share ideas and 

support – pupil subject specialists / digital 

leaders 

3. Allowing time in lessons for pupils to go 

back to lesson prompts i.e. pre-recorded 

videos 

4. Posters, skill check ins, vocab support clear 

and visible for all 

5. Learning displays are accessible, visual and 

interactive with use of QR codes 

6. Adequate time provided for task as well as 

clear expecttaions and warning when 

lessons ‘come back together as a whole 

class’. 

1. Surveys – opportunities to share thoughts 

and opinions 

2. E Safety advice 

3. Website – information provided to staff, 

pupils and parents 

4. Collaborative working within mixed ability 

groups or pairing 

5. Pupils are assigned particular roles to 

support and maintain focus with groupings 

and pairs 

6. Whenever possible, children are consulted 

about the level of support they require 

7. Transition from whole-class to group or 

independent work and back is clearly 

signalled 

1. Review of IT equipment to adapt ie 

coloured keyboards, different trackballs, 

headphones, switches, text readers, 

speech and communication devices etc 

2. Screen overlays / screen filters or different 

coloured backgrounds on presentations 

3. Specialise equipment – sip and puff 

4. Unplugged activities 

5. Physical computing opportunities 

6. Low arousal zones available for all children 

7. Alternatives to written recorded work is 

offered, such as digital images, scribed, 

video, voice recording, etc 
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Maintaining an Inclusive Learning Environment: 

 

*Taken from, Special Educational Needs and/or Disabilities Training Toolkit – Including Pupils with SEN and/or Disabilities in Primary ICT (Training and Development Agency for Schools, 2009) 
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Multi-Sensory Appoaches: 

 

  

 

 

 

 

 

 

 

 

 

 

*Taken from, Special Educational Needs and/or Disabilities Training Toolkit – Including Pupils with SEN and/or Disabilities in Primary ICT (Training and Development Agency for Schools, 2009) 
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Adult-Pupil Communication: 

 

*Taken from, Special Educational Needs and/or Disabilities Training Toolkit – Including Pupils with SEN and/or Disabilities in Primary ICT (Training and Development Agency for Schools, 2009) 

Managing Peer Relationships: 

 


